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Ø What is going on in your world?

Ø Where are you up to with the LMTS 
project?

Current state



Ø Thinking behind Map 2, an overview 

Ø A lift in sophistication from Map 1

Ø More teaching practice than phase 1

Term 3 possibilities



Step up 
Students understanding 
Reflection in Learning

ØMake meaning of experiences

ØGrow understanding and knowledge

ØImprove next attempts



How? 
Reflection in learning

ØVia progressions in curriculum 
areas

ØVia the interactive web surrounding 
each student’s learning (using 
learning maps) 

https://bit.ly/InteractiveWebInfinity

https://bit.ly/InteractiveWebInfinity


Teacher analysis of trends



Teacher analysis of trends









Learning Trends
Fernridge, Masterton

Others learning 
from us

Learning from 
others 

Understand 
the tools

Using tools to help us 
learn

Learning 
with peers 

Learning with peers, 
teachers, teacher 
aides and whānau

I understand I 
belong to a 

family
I want my family to 
be involved in my 

learning



Passive              Active

Shy             Confident

Time on my hands    Valuing time to learn

Social connections     Learning connections

Learning Trends
Annan & Wootton, 2016 

http://bit.ly/studentchange

http://bit.ly/teacherchange

http://bit.ly/parentchange

Trends

http://bit.ly/studentchange
http://bit.ly/teacherchange
http://bit.ly/parentchange




Your lessons today, last week?  
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English
The arts
Health and physical education
Learning languages
Mathematics and statistics
Science
Social sciences 
Technology
Critical languages



Global Learning Trends
Annan & Wootton, 2018, adapted from Fadel, Bialik & Trilling, 

2015

Meta – Learning
How we reflect and 

adapt

Character
How we behave 

and engage 
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How we use 
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Knowledge
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Your lessons today, last week?  

Co
m

m
un

ic
at

io
n

Cr
iti

ca
l t

hi
nk

in
g

G
ro

w
th

 M
in

ds
et

Cu
ri

os
ity

Et
hi

cs

M
in

de
fu

ln
es

s

Co
lla

bo
ra

tio
n

Co
ur

ag
e

Cr
ea

tiv
ity

M
et

a-
co

gn
iti

on

Le
ad

er
sh

ip

R
es

ili
en

ce

Fine arts
Performing arts
English
Mathematics
Science
Wellness
Entrepreneurship & business
Media
Positive psychology
Robotics
Artificial intelligence
Technology
Engineering



Te Waka Una





Group discussion



Ø Talk in groups about your thinking 
for Term 3 mapping activities

Ø Feedback your initial thinking

Group discussion



Activity 16a
Ø How does this activity fit with the 

mapping exercises?
Ø A little background of the positive 

psychology sitting behind the 
storying

Positive storying



Student voice-active learning comment

I am happy I have achieved my first learning priority, 
this was to improve my understanding of Area and 
Blocks in maths. I achieved this by setting up an 
appointment with my maths teacher. I asked him if 
there was a good time we could sit down and help me 
understand Block Area. Our Math teacher has now 
set up a Math tutorial and I attend these so I can get a 
better understanding. My next change priority is to 
listen to teacher instructions so that I know what I 
need to do to finish my work. I have started taking 
notes and I ask questions when I don’t understand 



Student voice-active learning 
comment

My learning priority from the start of the year was to 
participate more in class discussions. It was hard at 
first because I was shy and sometimes I wasn’t sure if 
I had the right answer. I decided I would put my hand 
up and have a say at least one or two times in a class. 
This became easier and now I am confident to speak 
up. My new change priority is to have a better attitude 
towards class topics. I will keep asking questions until 
I really understand, I can also ask my friends and I can 
do my own research on my topic. 



Brian and Jean to come to your schools and 
create some case studies, 
Ø Week 3, Monday 3rd and Tuesday 4th

August
Ø Select a group of 2-4 students 
Ø Set up time for Brian/Jean to talk with 

the students and their teachers and 
parents about their maps, videos and 
google form data,

Ø Brian and Jean draft case studies and 
confirm accuracy with the participants,

Ø Finalise case studies for use as examples 
later in the year.  

Positive storying
Case studies



Term 3 - Weaving together the mapping 
exercises with the positive storying and 
integrating those activities into daily 
routines.

Term 4 – Sharing positive stories from 2020 
learning maps project

Regional forum 
Term 3 & 4



Positive psychology focus on dealing with 
anxiety - in relation to learning and 
traumatic events (such as the COVID 
experience for some families - e.g. job 
losses)

Anxiety in learning



Calming an 
anxious brain



Anxiety and stress
Children currently report more anxiety, maybe because:

� We are more aware of anxiety
� It is OK to talk about feelings like anxiety

� Easily built into stories
� Children have fewer opportunities for natural mindfulness moments

� Connectedness is ubiquituous – no release
� Less optimistic about the future

Adults are programmed to be attuned to children’s emotions

Stress is reciprocal



What changes may we notice?

1. Concentration Difficulty concentrating, distraction

2. Performance Challenged by academic tasks 

3. Participation Sense of hopelessness, disengagement, reticence around new 
activities 

4. Sleep Sleep problems/tiredness, irritability, listlessness or 
nightmares

5. Actions Changes in behaviour, hair-trigger response, angry outbursts

6. Relationships and 
Play

New preferences for play, reversion to younger behaviours, 
clinging, lowered tolerance, increased sensitivity or 
withdrawal 

7. Somatic indicators Somatic problems, muscle tension, sore stomach, headache 



SMART 
BRAIN

PROTECTIVE 
BRAIN 

SURVIVAL BRAIN

The Triune Brain



Circuiting on the fast and 
slow tracks

� SLOW ROUTE: Circuiting 
from mid-brain to survival 
brain and smart brain –
whole brain response.

� FAST ROUTE: All resources 
circuit between the mid-brain 
and the survival brain – away 
from the smart brain.



Up-regulation of the 
sympathetic nervous system 
Fight, flight or freeze response

� Neurotransmitters (e.g. adrenaline and cortisol)

� Increased heartrate
� Pounding heart/tight chest/feeling of suffocation

� Slowed digestion - distress
� Dilation of pupils 

� Priming of muscle groups to respond, blood flow to 
muscles in arms

� Numbness
� Fainting

� Nausea

� Hot or cold
� Sense of time

1. Amygdala fires –
message to the 
hypothalamus

2. 
Hypothalamu
s orders 
release of  
adrenaline 
from pituitary 
gland

3. Travels to the 
adrenal cortex 
that releases 
cortisol.



Challenging anxiety – general principles
1. Shift the focus away from the cause toward maintaining factors

2. Understand the context 

3. Immediate focus: Bring children back to the moment – whatever it takes. 

4. Long-term: Need increased experience of the challenging event.

� Just enough disequilibrium to form new neural connections 

� Experience is better than hours of talking.

5. Reduce avoidance activity that strengthens unhelpful neural connections/increase approach behavior in other areas. 

� Attempts to directly reduce anxiety may be counterproductive 

� We grow in the direction in which we focus

6. Accepting the experience required is usually the hard part. 

7. Things may become more challenging before getting better.



What can we do in 
the classroom?

1. Teach children how to understand and manage anxiety – active role

2. Focus on breathing, language of amygdala, control of the primitive 
brain

3. Mindfulness – create space between you and anxiety – awareness of 
the moment – attend to what is – kindness to oneself – from head to 
whole body focus

4. Exercise (e.g. regular physical activity, pacing during panic attack)

5. Muscle relaxation, release of tension

6. Experience, not trying to avoid the challenge completely

7. Change relationships with the response



Narrative questions around anxiety: Some 
examples

After assuring of safety and alliance (e.g. worry)

� Tell me the story of the worry.
� What do you call the worry?
� How strong is the worry? (1-10, big and small etc)
� What would worry look like if you drew it?
� What would be better than the worry?
� What makes the worry shrink?
� What makes [what is better than worry] grow?
� Has worry been around this week? 





Teacher Practice 
improvement 

Student 
Personalised 

Learning 

Strategic 
development

Trends in 
Achievement  

Standardised
Data

Ø Test scores

Content Learning Design 
Wootton & Annan, 2017

Soft data
Ø Students’ learning 

stories



Teacher Support

Student 
Personalised 

Learning 

Strategic Support

Trends in 
Learning  

Standardised
Data

Ø Test scores

Learning-how-to-Learn Design 
Annan & Wootton, 2017

Soft data
ØStudents’ 

learning 
stories


